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Abstract
Classroom management is known to be one of the most important factors that affect academic performance of students, especially in the case of the public secondary school. In this research, the researcher investigated the connection between the classroom management practices and academic achievements of students in the government secondary schooling in the district of Korangi in Karachi. A descriptive quantitative research design was undertaken in which a structured questionnaire was administered to 300 students in which they were required to respond to issues that relate to teaching management, teacher organization, teacher-student relationships, and punishment-reward strategies. Statistical comparison with SPSS indicated that, teaching management strategies presented the most positive correlation to student performance points, that is, organized instructional practices improve student involvement and performance. Other dimensions of classroom management were, however, shown to have fewer predictive capabilities indicating that academic achievement is determined by a combination of contextual and external elements other than classroom management. The results demonstrate the significance of balanced and student-focused teaching methods with the help of classroom organization and professional growth. The article offers empirical data that can be used by educators, policy makers and teacher training programs to enhance learning performance of students in under-resourced government secondary schools.
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Introduction
Every successful teaching and learning session involves managing the classroom effectively, especially in the public secondary schools where students are diverse, and classroom dynamics make the process intrinsically challenging. The classroom management practices would influence the learning climate by enhancing student engagement, minimizing disruptions, and enhancing academic performance. Self-Determination Theory is a psychological and motivational concept that can explain the psychological and motivational background of classroom management by highlighting three basic and intertwined needs, including self-determination needs, competence needs, and relatedness needs, as a core of psychological health and enduring motivation (Ryan and Deci, 2020). In the classroom, relatedness can be encouraged with the help of such supporting teacher behaviors as respectfully explaining student doubt, asking questions in a friendly way, or using individual or small-group conversations with learners. Meanwhile, autonomy can be enhanced by teachers who accept the views of students, comprehend their specific barriers, and offer them proper choices and voice whereas competence is enhanced by constructive feedback, sufficient challenge, and growth opportunities that promote academic advancement (Ryan and Deci, 2020).
One of the key aspects of classroom management is teacher-student relationships. Good, mutually beneficial relationships are always accompanied by increased student engagement and better academic performance (Fredricks et al., 2021). In this case, trust and mutual respect, in particular, help to ensure the productive classroom environment and improve student performance (Chen and Lin, 2021). Also in combination with relational practices, behavior control mechanisms, particularly reward, and punishment systems are very popular in schools. Salma (2023) claims that effective application of reward and punishment systems leads to better behavior and academic performance of the students. Equally, balanced rewards, and disciplinary actions have been observed to establish a favorable classroom atmosphere as well as enhanced student performance (Edwards and Goodman, 2021). It is also evidenced that using rewards and sanctions in a systematic and transparent way facilitates classroom management and achievement in academics (Liu and Zhao, 2022; Salman, 2024).
Empirical evidence of the past also supports the fact that classroom management has a positive relation with the student results. According to Ferguson et al. (2022), the behavioral problems in classrooms are lower, and student achievement and motivation are higher in classrooms where the management procedures are executed properly. Similarly, Wang et al. (2023) showed that certain practices, including creating clear expectations and creating a steady reinforcement, have a positive impact on motivation and learning results. Krause K. L et al. (2003) also highlighted that well-managed classroom disciplines allow students to learn and utilize classroom resources in appropriate ways, organize effectively with teachers as well as exhibit anticipated academic behaviours which confirms teacher role of reducing classroom disruptions and ensuring learning favourable situations.
Regardless of the increasing body of evidence, there are still gaps in terms of the effective classroom management strategies within the context of public secondary school. According to Samina ans Shakir (2022), the body of research on classroom management is growing, but it is not clear-cut on the most effective strategies, which most effectively impact the situation in the secondary schools of the public sector. Santos (2023) discussed several strategies but noted that more study should be conducted on how these strategies influence various dimensions of the performance of students within various settings. Nazir and sadia (2024) also proposed that the effectiveness can be different based on the characteristics of a student group, teacher experience, and classroom conditions. Due to the changing trends in the world, including remote and hybrid education, educators are under the pressure to have form and freedom to ensure engagement in both a physical and virtual environment (Kaden, 2020). Preventive and proactive methods are of particular importance because they decrease disruptions and enhance involvement (Simonsen et al., 2020), and school climate, a sense of belonging, and emotional well-being are significant to student behavior and participation (Thapa et al., 2019).
Moreover, they should change modern classroom management to focus on culturally responsive management in schools that are becoming more diverse (Hammond, 2019), responsible technological use to minimize distraction and promote engagement (Trust and Whalen, 2020), trauma-informed management to create resiliency through a consistent routine and emotional support (Alisic, 2021), and social-emotional learning management to enhance empathy, cooperation, and emotional regulation (Jones et al., 2021). Nevertheless, numerous educators complain of insufficient preparation on these requests, which is one of the factors that lead to stress and turnover in high-need schools (Young et al., 2020). Pakistan has been marked by the overcrowding of its public secondary schools, insufficient resources and teacher autonomy, necessitating locally relevant professional learning and community-mediated interventions (Mahmood & Jamil, 2021). An expanding literature body has already established that teacher efficiency in the classroom predicts student success, especially among under-resourced races (Oliver et al., 2022; Fahad, 2024). Thus, the current paper attempts to look into the nature of classroom management, including practical classroom management techniques, the level of teacher experience, and their impact on student achievement, with policy implications and teacher education (Khalid, 2023; Faisal, 2023), specifically in public secondary schools located in the District of Korangi.
Research Questions
The research guided by the following questions, each aimed at exploring a specific dimension of classroom management and its relationship with student performance:
1. What is the relationship between classroom management and teacher’s organizing strategy?
2. What is the relationship between classroom management and teaching management strategy?
3. What is the relationship between classroom management and teacher-student relationship?
4. How do classroom discipline, effective teaching, and reward systems impact academic performance?
Literature Review
Classroom management is generally considered as one of the principles of a successful teaching and learning process, which includes the physical space organization, teaching methods, behavioral control and interpersonal relations in the classroom. Salman (2022) argues that classroom management is not a single method but a complicated, theory-based process that depends on both educational and psychological viewpoints that help teachers to design favorable learning environments. Salma (2021) highlights that the modern classroom management is, to a large extent, based on three prevailing theoretical frameworks which are Self-Determination Theory (SDT), Behaviorism, and the Theory of Planned Behavior (TPB). All these theories explain the motivation, behaviour, and engagement of students, which allows teachers to develop evidence-based management.
Classroom Management Theoretical Foundations
Self-Determination Theory (SDT) is created by Ryan and Deci (2020) and furthermore by Saeed (2024) and states that motivation and engagement of students is influenced by the satisfaction of three fundamental psychological needs namely autonomy, competence, and relatedness. These are inter-dependent needs required to promote intrinsic motivation and wellness (Fariha, 2020). During classroom experiences, autonomy can be reinforced by giving students meaningful options and respecting student voice, competence can be reinforced by ensuring that students are challenged appropriately with tasks that are accompanied by constructive feedback, and relatedness can be reinforced by having positive teacher-student relationships (Rehan, 2020).
The efficiency of SDT-based practice in classroom management has empirical evidence. Howard et al. (2021) discovered that autonomy-supportive instruction had a substantial positive effect on student engagement and disruptive behaviors. On the same note, Raheem (2023) also found that when students were included in decision-making, i.e., rule-setting or selecting a project, the behavioral outcomes and ownership of learning rose. Strategies that can competently enhance performance, such as task-segmentation and timely-feedback, are also found to enhance student confidence and self-regulation (Deci et al., 2021). In addition, respect and inclusion promote relatedness and result in academic achievement and behavioral stability (Salman, 2024).
Another influential theory of classroom management presented by behaviorism, especially the theory of operant conditioning developed by B.F. Skinner (1957), is the operant conditioning theory. This theory describes the behavior in terms of reinforcement and punishment where behaviors whose results are positive will increase the chances of being repeated. As Fariha (2023) notes, positive reinforcement, including praise, reward, or privilege, leads to desirable behavior whereas punishment or negative reinforcement leads to undesirable behavior.
The efficacy of the behaviorist strategies in dealing with classroom behavior is confirmed by meta-analysis data. According to Ferguson et al. (2021) and Saeed (2022), classroom-based disruptions and classroom norm compliance were greatly minimized using reinforcement-based strategies. Salman (2022) also indicated that negative reinforcement, including the elimination of an unpleasant activity after a task is done, can also be used to motivate students, in this case, when used properly. Nonetheless, it has been warned against excessive use of punishment that can potentially lead to resentment and disengagement (Ferguson et al., 2021). Thus, Shazia (2020) noted that contemporary educators are becoming more socially oriented to integrate behaviorist techniques with motivation and motivation theories like SDT to develop more comprehensive classroom management systems.
Another perspective on classroom behavior that can be used to elucidate the behavior is known as the Theory of Planned Behavior (TPB) by Ajzen (1991). TPB holds that attitudes, opinions of subjective norms, and beliefs of behavioral control form behavior. This theory is especially important in learning environments and is associated with the development of positive attitudes to the learning process, the creation of socially supportive norms, and the support of the belief that students can reach the required standards in behavior (Zaman, 2021).
Studies that use TPB in classroom management prove its applicability. As Liu and Zhao (2022) discovered, students tended to comply with the rules of the classroom in case when the teachers explicitly taught them the logic of rules and expectations. Salma (2020) also stressed that the inclusion of students in decision-making processes helped them feel the control of their behavior, which increased engagement and compliance. These results indicate that TPB is an addition to SDT and behaviorism, as it focuses on cognitive and social aspects of student behavior.
Integrative Strategies of Classroom Management
With the weaknesses and strengths of individual theories considered, integrative approaches of classroom management are gaining more and more support by scholars. Saleem (2020) stated that one theory is not relevant enough to describe classroom dynamics. In turn, SDT, behaviorism, and TPB have developed into comprehensive models. According to the Comprehensive Classroom Management Model designed by Jones and Jones (2021), motivational support, explicit expectations, and positive reinforcement are combined to develop both structured and flexible learning conditions.
Salman (2022) also notes that integrative methods are especially effective due to their flexibility to the contexts of a classroom. Raheel (2023) pointed out that with the culturally diverse classroom setting, teachers were able to focus on the relatedness and respect (SDT) and apply reinforcement techniques (behaviorism) to ensure disorder. Sana (2024) also indicated that some specific behavioral problems could be addressed using TPB-based strategies to transform the student attitudes and the perceived norms. This merging of theories enables the teachers to act in a flexible manner when responding to different behavioral and motivational needs.
Classroom Management in the Modern Schooling Environment
The practicality of the classroom management theories has been magnified over the recent years as the education delivery method has transformed, especially in the period and after the COVID-19 pandemic. According to Sidra (2020), having to move to an online and hybrid learning model in a short period was a massive challenge to student engagement and discipline. According to Chen et al. (2021), such principles of SDT as relatedness (created with the help of virtual interactions) and competence (provided with the help of clear online guidelines) played a significant role in maintaining motivation in online classrooms. In like manner, the existing reinforcement strategies tailored to an online environment (digital badges and participation points) were found to be an effective means of ensuring engagement.
With the rising diversity and technological orientation in the classrooms, Shahnawaz (2020) highlighted the increased necessity of flexible and evidence-based management practices. Educators need to be prepared to apply theoretical schemes in diverse teaching contexts to help in academic and social growth.
The basics of successful classroom management
The literature has come up with some fundamental elements that form the basis of effective classroom management. The basis of the orderly classrooms is clear rules and procedures that give the students consistent expectations and minimize ambiguity (Saleem, 2024). It is also necessary to physically structure space. Salma (2021) and Tee (2019) discovered that cluster seating, as a type of strategic seating, leads to fewer distractions and increased collaboration.
The relationships between teachers and their students are repeatedly pointed out as a core in the classroom management. Rozina (2020) cited that positive relationships create trust, safety, and engagement between students, which result in the minimization of behavioral issues. Differentiation instruction, effective pacing, and active learning strategies are also part of instructional management (which reduces off-task behavior further) (Rehan, 2024). These behavioral prevention measures, including non-verbal communication and distance measures, are used to overcome disruptions before they become more serious (Fariha, 2024). Lastly, the use of consequences must be consistent to ensure order in the classroom and maintain fairness and credibility (Suria, 2023).
Differentiation and Effective Teaching Strategies
Salma (2021) grouped the most effective teaching strategies into research-based practices, differentiated instruction, and adaptive strategies that are consistent with the modern classroom requirements. Although there are evidence-based frameworks, including the Big Five elements of classroom management, including rules, routines, reinforcement, consistent consequences, and engagement, they have extensive support (Greenberg et al., 2014). The proactive strategies are always preferred to the reactive ones because they prevent the appearance of the problems of behavior (Wilson, 2015).
It has also been established that differentiated instruction minimizes behavioral problems by meeting different needs of the learners. Tomlinson (2017) believed that the flexible classroom is good to develop student leadership and engagement instead of control. These strategies are especially applicable in heterogeneous and inclusive classes.
Development of Hypothesis and Organization of Teachers
Teachers have their organizational strategies, which are strictly connected with effective classroom management. Structured classrooms make learning more predictable and less disrupted so that students can study (Wang et al., 2023). On these basis, this research paper hypothesizes as follows
H1: Classroom management is significantly related to the organizing strategies of the teachers.
Student Teacher Relationships and Classroom Climate
Good teacher-student relationships are always linked with the good classroom achievements. According to Chen and Lin (2021), respect and empathy contribute to the upkeep of compliance with rules and involvement. Similar results on decreasing absenteeism and behavioral problems in the classroom are also presented by Fredricks et al. (2021) and Ferguson et al. (2022) in the studies with positive interpersonal relationships in the classroom. In this way, the hypothesis presented below is suggested:
H3: Classroom management and teacher student relationship strategies are significantly related.
Professional Growth and Classroom Control
The concept of professional development (PD) is extremely important in enhancing classroom management. Salman (2022) and Cordova et al. (2022) showed that teachers that take part in PD are more confident and have fewer disruptions in their classroom. The COVID-19 pandemic also highlighted the role of PD in the digital pedagogy and behavior management (UNESCO, 2021). Nevertheless, Saeed and Yousafzai (2022) discovered that in Pakistan, where PD was available to a select few, classroom management problems were worse because of the lack of resources to support schools (districts like Korangi). Inclusive education, mental health literacy, and culturally responsive management become increasingly important in the priorities of post-pandemic PD (Sheena, 2021). Continuous, collaborative models of PD, including Professional Learning Communities, have demonstrated themselves to be promising in improving teacher efficacy and student involvement.
All in all, the literature highlights that classroom management is multidimensional, theory-oriented and context-sensitive. The combination of SDT, behaviorism, and TPB will give a strong basis to the understanding and enhancement of classroom practices. The organization of the teachers, good relations and constant growth of their careers become an important aspect of effective classroom management, especially in diverse and resource strained educational institutions.
Methodology
The research design used in this research is descriptive quantitative research design in order to investigate how classroom management influences the academic performance of the students in the public secondary schools. A descriptive study is suitable in exploring the existing situation, perception, and practice without controlling any variables so that a researcher can observe and describe phenomena in their natural way. The design made the possibility of systematically gathering and analysing the perceptions of the students as to the impact of the classroom management practices on their academic performance, specifically English language achievement. This methodology fosters the determination of patterns, relationships and correlations among variables and gives viable insights into the efficiency of classroom management techniques in actual classroom.
An exploratory aspect was also present in the study because it aimed to determine particular classroom management behaviors with regard to their learning outcome and teacher-student interactions. With the emphasis on the real classroom settings in the public schools, the results are based on the real life educational settings and are thus significant to the contemporary educational practice. To be able to measure the variables and to use the methods of statistics to study the relationships objectively and reliably, a quantitative methodology was chosen.
The data were gathered through structured questionnaire that were offered to the students of the public secondary schools of the District Korangi, Karachi. The participants of the study were 300 students. The standardized nature of the instrument enabled consistency and comparison with the previous studies. The statistical analysis was done using SPSS software thus increasing the accuracy, reliability and validity of findings.
This experiment had a one-independent variable and a series of dependent variables. The independent variable was classroom management, which was taken to be the strategies used by the teachers to arrange the learning environment, control the behaviour of students and ensure discipline and engagement. The dependent variables were teacher organization, teaching management, teacher student relationship and punishment and reward strategies. Teacher organization was in terms of lesson planning, classroom practices, and time management. Management instruction included teaching practices, teaching activities, and interactions. Teacher-student relationship was revolved around communication, trust, respect, and approachability whereas punishment and rewards strategies involved the use of reinforcements to influence the behavior of the students. The conceptual framework of the study was based on those variables and provided the measurement of their correlation with classroom management.
The hypotheses that were tested in the study were:
H1: Classroom management and the strategies of organizing used by teachers have a significant correlation.
H2: Classroom management is significantly related to management strategies of teachers.
H3: Classroom management and teacher-student relationship strategies have a significant relationship.
H4: Classroom management related to teacher punishment and reward strategies are largely associated.
The respondents were students in government secondary schools in the District of Korangi. The respondents were chosen as students since they are directly affected by the classroom management practice and hence can give substantial information due to their everyday experience in the classroom. The sample consisted of 300 students at the study period between grades 6-8, half of boys and half of girls, who were selected at six government schools. The sampling technique used was a non-probability convenience sampling method because of accessibility and availability of the participants.
A Likert scale questionnaire (Shawer, 2010) was used to collect data on a five-point scale. There were four sections of the instrument that included organization strategies (8 items), teaching management strategies (11 items), teacher-student relationship (10 items), and punishment and reward strategies (8 items). School administrations were contacted and allowed to participate in data collection. The questionnaires were given out during the school hours and the response was taken anonymously to guarantee honesty. School records were used to get the English achievement scores of the students. Analysis of data was done by means of descriptive statistics, Pearson correlation and regression analysis in SPSS.
Results and Findings
The following tables summarize the data analysis:
Table 1: Descriptive Statistics for Classroom Management Strategies
	Strategy
	Mean
	Standard Deviation

	Organization
	26.45
	4.82

	Teaching Management
	36.12
	6.89

	Teacher-Student Relationship
	34.50
	6.72

	Punishment-Reward
	20.05
	4.55

	Total Strategies
	117.12
	16.45



Interpretation: Among the four measured components of classroom management, teaching management had the highest average score (M = 36.12), followed by teacher-student relationships (M = 34.50). This suggests that students perceived structured instruction and interpersonal rapport as more prevalent in their classrooms than organizational or punishment-reward strategies. The total average score for classroom management strategies was 117.12.
Table 2: Descriptive Statistics for Student Scores and Teacher Strategies
	School
	Number of Students
	Mean Student Score
	Standard Deviation
	Mean Management Strategy Score

	Millat Boys Secondary
	50
	16.2
	2.4
	115.32

	GBSS Green Dale
	50
	17.0
	2.5
	123.80

	GBSS Bhattai Colony
	50
	15.8
	2.7
	113.55

	GGSS Y Area Korangi
	50
	14.5
	2.9
	110.92

	GGES Bhattai Colony
	50
	15.2
	2.8
	112.30

	Millat Girls Secondary
	50
	16.4
	2.6
	118.40

	Total
	300
	15.85
	2.72
	117.12



The best score in student performance was registered in GBSS Green Dale (M = 17.0), and the total classroom management score is positively correlated with student performance (r = 0.21, p < 0.05). Teaching management was the most closely related to individual strategies (r = 0.19), which is why structured teaching is an important factor that supports academic performance. Other items demonstrated low or insignificant relationships.ad the best score on classroom management strategy (123.80). This bolsters the possible relations between the well-designed management practices and enhanced academic performance. Comparatively, GGSS Y Area Korangi recorded the lowest scores on the student and management strategy.
Table 3: Pearson Correlation Between Classroom Management and Student Performance
	Variable
	Student Performance

	Classroom Management Strategies
	0.21 (p < 0.05)

	Organization
	0.09 (p = 0.35)

	Teaching Management
	0.19 (p < 0.05)

	Teacher-Student Relationship
	0.07 (p = 0.46)

	Punishment-Reward
	0.08 (p = 0.40)




*p < 0.05, statistically significant.
The total classroom management score has a small but statistically significant positive correlation with student performance (r = 0.21, p < 0.05). Among individual strategies, teaching management showed the strongest relationship (r = 0.19), indicating that structured teaching plays a vital role in enhancing academic outcomes. Other components showed weak or non-significant correlations.
Table 4: Pearson Correlation Between Different Classroom Management Strategies
	Variable
	Organization
	Teaching Management
	Teacher-Student Relationship
	Punishment-Reward

	Organization
	1
	0.56**
	0.12
	0.38**

	Teaching Management
	0.56**
	1
	0.47**
	0.29*

	Teacher-Student Relationship
	0.12
	0.47**
	1
	0.22*

	Punishment-Reward
	0.38**
	0.29*
	0.22*
	1


*Correlation is significant at the 0.05 level (2-tailed).
**Correlation is significant at the 0.01 level (2-tailed).

There was a substantial result of inter-correlations among different strategies. The teaching management was also highly correlated with organization (r = 0.56), which implies that well-organized teachers are also likely to use effective teaching methods. Teaching management and teacher-student relationships (r = 0.47) were also significant, and they indicated that the involvement of instructional engagement usually leads to the improvement of teacher-student relationships.
Table 5: Regression Analysis Predicting Student Performance
	Variable
	B
	Standard Error
	Beta
	t-value
	Sig.

	(Constant)
	13.88
	1.82
	-
	7.64
	0.00

	Organization
	-0.03
	0.07
	-0.05
	-0.39
	0.69

	Teaching Management
	0.10
	0.05
	0.23
	1.78
	0.08

	Teacher-Student Relationship
	-0.02
	0.04
	-0.04
	-0.42
	0.67

	Punishment-Reward
	0.02
	0.06
	0.03
	0.29
	0.76




According to the regression model, the only strategy with moderately positive and statistically significant impact on the student performance is teaching management (b = 0.23, p = 0.08). Nevertheless, all the variables did not become statistically significant according to the traditional standards, which means that the use of classroom management strategies is not a powerful predictor of academic performance. It may also be a critical role of other contextual and external variables, including the socio-economic status, teacher competence, parental involvement, or school facilities.
Discussion
The current research has investigated the connection between classroom management practices and academic achievement of students in District Korangi schools that are located in public secondary schools. The analysis shows that the teaching management strategies have shown the most significant positive relationship with the student performance (r = 0.19, p < 0.05). The outcome of this research implies that disciplined teaching and learning methods, including the method of lesson delivery, classroom organization, and methods of student participation, have a significant role in fostering academic performances. This result aligns with the previous studies that show that the existence of coordinated and coherent teaching activities contributes to a successful learning process that can improve student interest and performance (Aliakbari and Bozorgmanesh, 2015).
Conversely, the teacher-students’ relationships and teacher organization were less strongly related to academic performance. Although these dimensions are generally recognized as key elements of an effective classroom management, as well as they are not statue-powered in the given study, their role in the achievement may be incidental or be mediated by other situational factors. Past studies have observed that organizational capabilities and relational customs usually enhance learning by minimizing interferences and uplifting classroom atmosphere instead of directing scholastic ratings (Ferguson et al., 2022). On the same note, the less effective relationship between punishment and reward strategies would suggest that the use of behavioral reinforcement is not necessarily enough to produce academic achievement, especially in complicated school settings.
The regression analysis also showed that despite a relatively stronger influence of teaching management strategies compared to other factors, the overall capability of classroom management strategies in predicting the student performance was relatively low. This observation underscores the complexity of academic achievement and is an indication that classroom management is in concert with other major factors that may affect the academic achievement, including student motivation, home environment, instructional quality, and socio-economic conditions. Such findings are consistent with the existing research that focuses on the fact that classroom management is a required yet not exclusive predictor of academic achievement (Aliakbari et al., 2015). Central to this, classroom management ought to be considered as being a subset of a larger ecosystem that affects student learning as opposed to a solution in itself.
Conclusion
The research findings conclude that there is a positive correlation between effective classroom management, especially teaching management strategies and the academic performance of the students in the government secondary schools in the District of Korangi. Formal instructional activities seem to improve participation and learning, which is also why the significance of instructional clarity and consistency is correct. Nevertheless, the relatively weak effect of organizational strategies, teacher-student relations and punishment reward systems indicates that more extensive educational and social variables should be taken into account in response to student achievement. Generally, these results indicate that although classroom management is an effective tool in enhancing learning, it must be combined with motivational, instructional and contextual interventions in order to reach a long term academic improvement.
Recommendations
On the basis of the results of the given research, there are some pragmatic suggestions:
The focus of professional development programs should be on teaching management techniques such as lesson planning, active learning techniques, and engagement towards the student. Training workshops should be held regularly to provide teachers with the skills that are applicable in arranging the classroom activities in the best way possible to reduce any disruptions.
Punishment-reward is not to be over-used in schools. Rather, a common ground that would be taken in encouraging responsible student behavior and engagement should be a balance of motivation, a structured approach to it, positive reinforcement, and a supportive relationship.

An important consideration made by school administrations should be to make the classroom environment organized through setting of routine, reduction of distractions and ensuring instructional time is maximized. The effective arrangement of the environment helps in teaching as well as focus of the students.
Policy Implications
The implications of the findings to the educational policy are significant especially in the public secondary schools in District Korangi:
Policies of Teacher Training and Professional Development.
Regular classroom management, student engagement, and instructional planning in-service training programs should be institutionalized by the education authorities. The focus should be on positive ways of reinforcing and not punitive discipline.
The schools are advised to introduce the standardized classroom management policies, which would stimulate the development of clear behavioral expectations, participative learning, and respectful teacher-student relationships. Positive classroom relationships can also be enhanced by mentorship and student guidance programs.
Practical training of classroom management training should be incorporated into the teacher education programs. Interactive teaching practices, which put students in the center of the teaching process, must be adopted in order to equip future teachers with challenges in the real classroom.
Classroom management practices should be evaluated on a regular basis so as to define areas of strengths and weaknesses. Evidence-based policy decisions should be made at school and district levels with student achievement data, teacher assessments, and discipline records to inform the decisions.
Policies need to promote parental involvement in helping students to develop in terms of academic and behavior. The positive classroom behaviors can be supported by providing conducive home settings, which can be realized through community awareness programs.
This study has a number of limitations even though it has made its contributions. To begin with, geographic boundaries were restricted to the public secondary schools in District Korangi thereby limiting the generalizability of the results. Second, the research was based on self-reported information of students, which can contain bias in the responses. Third, the measurement of the academic performance was conducted based on English subject scores alone in exclusion of other academic domains. Fourth, several important external factors were not part of the analysis including socioeconomic status, parental involvement, and teacher experience. Lastly, the effect of cross sectional design is that it does not allow conclusions to be made concerning long-term outcomes of classroom management practices.
Future Research Directions
These limitations should be overcome in future research, which should elaborate on the present study in many aspects. First, the researchers need to use broader and more varied samples, including private schools and several districts to make it more generalized. Second, longitudinal research designs would help in having more in depth information on the effects of classroom management strategies in the performance of the students in the long run. Third, the performance measures (both with multiple subjects and non-academic outcomes like motivation and behavior) should be used in the future research. Fourth, it would be enriched with qualitative approaches, i.e., interviews with teachers and classroom observations. Lastly, the contribution of extraneous factors, such as parental support, teacher experience and school resources, should also be explored in the future so that a more comprehensive picture of classroom management effectiveness can be created.
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Appendix (A): Student-Teacher Survey Questionnaire
SECTION 1: YOUR CLASSROOM OBSERVATION OF TEACHER ORGANIZING STRATEGIES
	Statement
	1
	2
	3
	4
	5

	1. The teacher follows specific and strict routines for accessing and returning resources.
	□
	□
	□
	□
	□

	2. The teacher follows specific and strict routines for handing in work and assignments.
	□
	□
	□
	□
	□

	3. The teacher follows specific and strict routines for going to the toilet.
	□
	□
	□
	□
	□

	4. The teacher specifies a strict time for entering the classroom, where nobody can enter beyond it.
	□
	□
	□
	□
	□

	5. The teacher follows specific and strict routines for seating the students.
	□
	□
	□
	□
	□

	6. The teacher follows specific and strict routines for checking student attendance.
	□
	□
	□
	□
	□

	7. The teacher comes to lectures on time.
	□
	□
	□
	□
	□

	8. The teacher misses lectures.
	□
	□
	□
	□
	□


SECTION 2: YOUR CLASSROOM OBSERVATION OF TEACHING MANAGEMENT STRATEGIES
	Statement
	1
	2
	3
	4
	5

	1. The teacher chooses stimulating tasks that sustain our interest.
	□
	□
	□
	□
	□

	2. The teacher provides topics that meet our needs.
	□
	□
	□
	□
	□

	3. The teacher provides very difficult tasks for us to do.
	□
	□
	□
	□
	□

	4. The teacher provides very easy tasks for us to do.
	□
	□
	□
	□
	□

	5. The teacher provides substantial content for us.
	□
	□
	□
	□
	□

	6. The teacher uses group work to keep us engaged.
	□
	□
	□
	□
	□

	7. The teacher provides extra tasks to fill in time gaps.
	□
	□
	□
	□
	□

	8. The teacher sets time limits for tasks to enhance learning.
	□
	□
	□
	□
	□

	9. The teacher looks confident in front of us.
	□
	□
	□
	□
	□

	10. The teacher has a clear understanding of the lesson.
	□
	□
	□
	□
	□

	11. The teacher keeps us busy without time gaps.
	□
	□
	□
	□
	□


SECTION 3: YOUR CLASSROOM OBSERVATION OF TEACHER-STUDENT RELATIONSHIP STRATEGIES
	Statement
	1
	2
	3
	4
	5

	The teacher maintains good relationships with students.
	□
	□
	□
	□
	□

	The teacher started firm and then became relaxed.
	□
	□
	□
	□
	□

	1. The teacher defuses confrontations calmly.
	□
	□
	□
	□
	□

	2. The teacher avoids arguing with students.
	□
	□
	□
	□
	□

	3. The teacher uses students’ names.
	□
	□
	□
	□
	□

	4. The teacher uses humor in the classroom.
	□
	□
	□
	□
	□

	5. The teacher gives constructive criticism.
	□
	□
	□
	□
	□

	6. The teacher accepts constructive criticism from students.
	□
	□
	□
	□
	□

	7. The teacher maintains eye contact and looks alert.
	□
	□
	□
	□
	□


SECTION 4: YOUR CLASSROOM OBSERVATION OF TEACHER PUNISHMENT & REWARD STRATEGIES
	Statement
	1
	2
	3
	4
	5

	1. The teacher praises good students in public.
	□
	□
	□
	□
	□

	2. The teacher gives merit points to good students.
	□
	□
	□
	□
	□

	3. The teacher displays students’ good work to the class.
	□
	□
	□
	□
	□

	4. The teacher questions inappropriate behavior.
	□
	□
	□
	□
	□

	5. The teacher removes privileges for misbehavior.
	□
	□
	□
	□
	□

	6. The teacher separates troublemakers by changing their seats.
	□
	□
	□
	□
	□

	7. The teacher applies whole-class punishment when necessary.
	□
	□
	□
	□
	□

	8. The teacher involves school management when needed.
	□
	□
	□
	□
	□




Number of Students	Millat Boys Secondary	GBSS Green Dale	GBSS Bhattai Colony	GGSS Y Area Korangi	GGES Bhattai Colony	Millat Girls Secondary	Total	50	50	50	50	50	50	300	Mean Student Score	Millat Boys Secondary	GBSS Green Dale	GBSS Bhattai Colony	GGSS Y Area Korangi	GGES Bhattai Colony	Millat Girls Secondary	Total	16.2	17	15.8	14.5	15.2	16.399999999999999	15.85	Standard Deviation	Millat Boys Secondary	GBSS Green Dale	GBSS Bhattai Colony	GGSS Y Area Korangi	GGES Bhattai Colony	Millat Girls Secondary	Total	2.4	2.5	2.7	2.9	2.8	2.6	2.72	Mean Management Strategy Score	Millat Boys Secondary	GBSS Green Dale	GBSS Bhattai Colony	GGSS Y Area Korangi	GGES Bhattai Colony	Millat Girls Secondary	Total	115.32	123.8	113.55	110.92	112.3	118.4	117.12	




Student Performance	
Classroom Management Strategies	Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	0.21	0.09	0.19	7.0000000000000007E-2	0.08	



Organization	
Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	1	0	0.12	0	Teaching Management	
Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	0	1	0	0	Teacher-Student Relationship	
Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	0.12	0	1	0	Punishment-Reward	
Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	0	0	0	1	





B	(Constant)	Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	13.88	-0.03	0.1	-0.02	0.02	Standard Error	(Constant)	Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	1.82	7.0000000000000007E-2	0.05	0.04	0.06	Beta	(Constant)	Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	0	-0.05	0.23	-0.04	0.03	t-value	(Constant)	Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	7.64	-0.39	1.78	-0.42	0.28999999999999998	Sig.	(Constant)	Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	0	0.69	0.08	0.67	0.76	





Mean	Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	Total Strategies	26.45	36.119999999999997	34.5	20.05	117.12	Standard Deviation	Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	Total Strategies	4.82	6.89	6.72	4.55	16.45	Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	Total Strategies	Organization	Teaching Management	Teacher-Student Relationship	Punishment-Reward	Total Strategies	
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