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Abstract: This study explores the main factors that affect early
childhood education (ECE) and how these factors affect teaching
techniques or pedagogies and learning environments. The study uses
interviews, observational data and an in-depth examination of the
content of existing literature to examine educational, cognitive,
socioemotional, physical, and environmental aspects. The results
highlight the value of inquiry-based learning, reflective approaches,
and modified teaching strategies in fostering young learners' self-
sustaining learning and holistic development. Furthermore, it becomes
clear that one of the most important components of ECE is the creation
of welcoming, encouraging environments that celebrate diversity and
foster emotional well-being. On the other hand, discrepancies in how
physical activities are carried out and the disconnect between idealistic
theories and practical applications underscore the necessity of
increasing funding for resources, infrastructure, and professional
development. Recommendations for improving the quality of early

childhood education are given to educators, administrators and
community stakeholders based on these findings. The aforementioned
strategies encompass encouraging continuous professional growth,
allocating funds for resources and supplies that facilitate movement
and research, and cultivating cooperative alliances to establish
inclusive and varied educational settings. Stakeholders in early
childhood education can collaborate to create supportive and enriched
learning experiences that support the holistic development of young
learners by implementing tactics based on evidence and building
collaborative partnerships.

*Correspondence Author:

sanayasir.0413@gmail.com

INTRODUCTION

Early childhood education (ECE), is a crucial phase in the educational journey that lays the
foundation for success, lifelong learning, and holistic development. It is at this stage that the
young minds get the first taste of structured learning, and hence, the role of teachers in this sector
becomes immensely critical and indispensable. Early childhood education is the initial gateway
to further education. The improvement of the educational process in preschool educational
institutions is the most important condition for promoting moral, spiritual and intellectual
development (Hamidovna,2020). The goal of this research project was to illustrate the ECE
teachers' own perspectives and experiences. The main focus of this study was to identify the
factors that impact students' academic performance because they are the most important idea that
is being addressed globally.
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It's frequently highlighted how important it is to build critical thinking skills in children at early
stages. Early childhood educators are crucial to improving the growth of young children's critical
skills (Enrico et al, 2022). Taking into account the vital role of fostering critical thinking skills
in children from an early age, it is clear that early childhood educators have an enormous impact
in how young minds develop cognitively. The early years are critical for the acquisition of critical
thinking abilities that enable kids to independently assess, analyze, and solve problems.

The qualifications possessed by the teachers, the length of professional experience they bring to
the table, alongside the teaching techniques and methodologies they employ, all play a significant
role in shaping the future of the young learners (Sujatha et al., 2023). These factors not only
influence the academic achievements of the students but also affect their engagement in the
learning process and their overall satisfaction with the educational experience.

Early childhood care and education (ECCE) have emerged to be a major issue for stakeholders
and education policymakers. Growing amounts of studies are demonstrating its advantages for
children's ability and academic success as well as how important it is to achieving fair, high-
quality education and lifelong learning (Marope et al., 2015). These professionals in education
play a critical role in creating an atmosphere that promotes inquiry, investigation, and curiosity
in addition to delivering knowledge through a deliberate and customized approach to teaching.
The integration of critical thinking-promoting activities into the curriculum of elementary
schools and methods facilitates the way for lifetimes skill set that will enable kids to confidently
and wisely negotiate the intricacies of a constantly changing world (Penas, 2023).

The study explores how teachers' qualifications and length of experience impact students'
accomplishment levels and also intends to investigate the extent to which teaching experience is
significant in imparting and dealing with early year young learners. Teachers’ educational
backgrounds, specialized training, and advanced degrees are only a few examples of their
qualifications. Children’s learning and competency development is supported and promoted by
early childhood educators and preschool teachers (Magnuson et al., 2009). Teaching in early
childhood requires extensive knowledge of child development, learning activities, and
proficiency in teaching techniques.

According to Erradi et al (2024) teacher’s role in imparting high-quality education is crucial, by
critically analyzing the efficacy of various techniques, (including lectures, small-group activities,
large-group activities, and hands-on learning exercises) approaches, and procedures, teachers
may increase their expertise and improve the way they instruct students. A work carried out by
Fernandez et al (2023) concentrated on one science teacher's involvement in a professional
development course and how he arrived at novel insights regarding the importance of "hands-
on" science activities. Program design that integrates science practices and makerspace resources
into school curricula based on our study.

Early childhood educators can develop their capacity to integrate good pedagogy into routine
practice through professional learning and the advantages of high-quality ECE in reducing the
costs of special education (Young et al., 2019). They also have various additional functions in
the classroom. They are well recognized for their responsibility to educate their children under
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their supervision. All children benefit from specific pedagogical approaches that maximize their
academic growth, language acquisition, social skills, and emotional-behavioral control.

ECE teachers at daycare facilities are in charge of creating individual early childhood education
and care plans for each child, as well as conducting assessments. Relationship between emotional
exhaustion (EE) and position, competence, job role, role clarity, and work tasks. The preschool
teachers exhibited higher levels of EE prior to the addition of work tasks. Lovgren (2016) found
a correlation between greater EE levels and parent-oriented tasks and teaching. The relationship
between support, work role, and competence was inverse. In addition to caring for, training, and
teaching children, early childhood educators are also in charge of planning and supervising the
activities of their group.

STATEMENT OF THE PROBLEM

The research study findings’ indicate that there is a strong association between higher quality
Early Childhood Education and Care (ECEC) environments and teacher qualification as stated
by Manning et al. (2019), Specifically, evaluations of the language, reasoning, and program’s
structure categories, as well as general ECE qualities, are positively correlated with the
educational background of care givers or teachers. A current summary of practicums as a crucial
component of Early Childhood Teacher Education (ECTE) research. Research practicums
highlight that more scientific research produces the nation’s supremacy and it also advocates for
the augmented scholarly approach in investigation into the viewpoints of Principals and youth.
The position of the competent and moral supervisions, teacher educators, status of teacher and
student as practicum designers and developers, as well as the creation of communal spaces to
provide support for practicum learning and teaching which has emerged as the four main themes
(Matengu et al., 2020).

RESEARCH OBJECTIVES

* To examine the perspectives of ECE teachers to fully comprehend the early childhood
education background.

* To explore the perception of ECCE teachers about the factors influences the academic
achievement of students.

* To analyze the different approaches and pedagogical techniques that ECE teachers use in
their instructions.

RESEARCH DESIGN

Regarding this research the qualitative exploratory research approach was applied for acquiring
an in-depth awareness of educators' perspectives on early childhood education, with a
concentration on children's learning outcomes. The question under consideration was addressed
through qualitative exploratory research, which allowed for a detailed analysis of educators'
opinions and experiences, as well as a deep examination of the elements that influence learners'
accomplishment. Developing questions and techniques, data acquired in the Respondent's
context, inductive data analysis leading from specifics to broad themes, and the researcher's
interpretations of the data's meaning are all part of the research process (Creswell, 2014).
Comprehending these viewpoints and encounters is crucial since they have an effect on the
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standards of teaching that young students receive also this can improve academic achievements
and better support children's overall Learning outcomes.

STUDY POPULATION & SETTING

The Total population of the research were around 5000 ECE schools in Karachi. All the teachers
and students were included in this study. The school population is based on fee structure criteria
from 5000 PKR to PKR 10,000.

The Total sampling of the study consisted of 30 Respondents. 25 children, (5 children in each
school) ages 3.5 to 4.5, were chosen from each Early Childhood Education (ECE) school using
Purposive sampling. Carefully chosen criteria were employed to guarantee that the sample
pertinent to the study goals. By Systemic Random sampling I selected 5 portfolios of children
for observation. For collecting interview data of this research investigation, the 5 teachers’
perceptions and practices of ECE in 5 different schools in Karachi were chosen using a
Convenient sampling technique.

This study employed a self-created interview questionnaire with 15 open-ended questions about
ECE educator’s demography, Factor Influences in learner’s achievement, Pedagogies used by
teachers. The researcher also used observation tool, and portfolio assessment to collect the data.
Starting, the researcher took official permission to gather observational data. I obtained
permission for sending a consent form prior to gathering interview material. I set up Zoom
meetings via text messaging and email on WhatsApp. I led meetings using Zoom. Every
interview was recorded and kept saved. A transcription was made of the records. Ultimately, I
forwarded the transcriptions to the educators for their evaluation and potential improvements.

Data analysis process in the main phase of this chapter which includes the triangulation method
in Qualitative research design. Transparency in qualitative research is a highly contentious issue,
and guidelines to qualitative data analysis outline processes for identifying and analyzing
acquired data (Reyes et al,.2022).

The method consists of observations, portfolio assessment and semi-structured interviews.
Further, the observations provide the primary and firsthand information of teachers’ interactions
and behaviors. Moreover, semi-structured interviews offer more in-depth insight about the
perception of the ECE teachers and finally, the portfolio assessments, a valuable document which
has reflections and events occurred during the teaching and learning practices implementation in
the classroom. A detailed grasp of this research study phenomenon is obtained through this
triangulation of documents, observation and interviews. It enabled the sophisticated
interpretations and reliable findings and conclusion of the study.

RESULT AND DISCUSSION

The data analysis component of every study is essential to the development of a framework
within which to create meaningful conclusions based upon the collected data. For the present
study, qualitative analytical processes will be employed to evaluate the information collected
using numerous different views and perspectives of the researchers involved in this project.
Demographic Overview of Interview Respondents
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Interview Respondents Designation Experience
Respondent 1 Headmistress 13 Years
Respondent 2 Home Teacher 10 Years
Respondent 3 Class Teacher 10 Years
Respondent 4 Nursery Teacher 05 Years
Respondent 5 Regional Coordinator 13 Years

THEMATIC ANALYSIS

The aim of thematic analysis is to patterns and categories throughout the dataset by reviewing
the qualitative data with systematic steps.
FIGURE 2
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After exploring the several factors through the thematic analysis that impact the students’
achievement and performance in early childhood education (ECE), 5 main themes pinpoints,
consist of 5 factors: 1. Differential learning, 2. Child psychology 3. Collaborative learning, 4.
Classroom environment and 5. Safety and security. These sub-themes provide lens through
which insight of the complex variables influencing academic performance and students
achievement. There 5 sub-themes in total, each with a five factors and 21 sub-factors, which are
revealed by the study.

Comparison of Theme 1: Pedagogical Factors

The methods and techniques ECE teachers employ to support teaching and learning in early
childhood education (ECE) settings are referred as pedagogical factors. These factors have a
significant impact that how learners specifically, young develop academically as well as
holistically in general. Among the factors and sub-factors, differentiated instructions encourages
them to actively participate and engaged themselves effectively in what they are learning.
Another factor, enquiring strategy engages students by asking challenging questions. Likewise,
Child-centered approach is focused on the child based learning process. Child engagement
promotes active participation and enthusiasm in learning process; instructional strategies
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matching the developmentally appropriate practices to the child developmental stages.
Moreover, practical projects for the child offers opportunity of experimental and project-based
learning through hands-on-activities. During the interview, Respondent 1 emphasized the
importance of experiential learning and hands-on-activities approach. He expressed “ okay. So
like I have said , more hands-on , experiential learning, this is what I believe in”. another
Respondent no 2 ““ he should be given the freedom to make mistakes in the classroom”.

This opinion is consistent with the body of research on educational elements, which emphasizes
the value of experiential and hands-on learning in encouraging active participation and in-depth
comprehension. This viewpoint is supported by the observation data, which show that students
were more engaged and participated in classes that included hands-on activities. Respondent 4
discusses the implementation of differentiated instruction, noting,

“The pedagogies differ from child to child. As I was talking before, our
school is working on differentiation a lot. It reflects that the pedagogies
that we are applying, these concepts, whatever we are teaching in the
classroom are the same. But the concept of level is changed from each
other. For the high scorer, the difficulty level kept high as compare to
the low achievers with less one.”

Besides the differences and difficulty, the study demonstrated that how effective the pedagogical
approaches are and plays a key role in promoting the culture of promoting students learning
outcomes in the early childhood education environment. similarly, the results if the high
achievers indicated high degree of students’ engagement in the classrooms. Moreover, how
hands-on techniques, inquiry-based method and tailored instructions are effective to encourage
the children active participation and their interest in the learning environment. Furthermore, the
close relation between observational data and interview results represented that the way in which
instructional components are consistently used shapes the student achievement success. It is still
incumbent to address the discrimination in participation opportunities is to guarantee fair chances
of learning for each and every student.

Comparison of Theme 2: Cognitive Factors

Cognitive factors are psychological processes consist of learning and development, including
critical thinking, creativity & innovation, problem-solving skills and communication. These
factors are very critical for promoting cognitive growth and educational success of the young
children. Another factor, problem solving is the ability to analyze effectively and address
challenges which is also known as skill. Furthermore, critical thinking is among the important
factors which involves capacity to evaluate information & data and reaches at the logical
conclusion. Lastly, creativity nurtures originality and inventiveness in both thought and
expression.

In this regards, during the response, Respondent 1 emphasized the importance of critical thinking
and problem-solving skills in fostering the cognitive growth and development of young learners.
Similarly, Respondent 2 also put emphasis on the importance of creativity and clear
communication in nurturing innovative ideas and expressions during teaching and learning
activities in the classroom. Likewise the Respondent 3 reflected the same as the R2 responded
regarding the importance of communication and critical thinking in promoting meaningful
debate and discussion. Similarly, Respondent 4 endorsed a holistic approach that integrates
communication, creativity, critical thinking, and problem-solving skills within the learning
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experience for the young children. Respondent 5 indicated the importance of cognitive factors
in promoting children's intellectual growth, holistic development and educational success.

During the response to the question, Respondent 3 emphasizes the importance of critical thinking
skills, stated:

“Yes, specific teaching methods. So, letting them explore is the best way, because then it sticks
to their mind, that would let them ask questions, and also letting them ask questions. Teacher
should use questions start with why, who, what, why, the W questions to cultivate inquiry method
in learning. So, the critical thinking of the child can be enhanced, the child thinks and ask
questions as well as the child answers, the communication of the child, confidence of the child
increases through this method.

The observations show that if problem-solving abilities, critical thinking, creativity, and
communication are encouraged in the young children during the learning process in the
classroom, which is also in accordance with Respondents' impressions. In order to promote
cognitive growth & development and academic success, teachers are seen encouraging students
to think critically, express themselves creatively, and communicate effectively. The practices
that have been observed are in line with the cognitive factors that the Respondents have
indicated. This indicates that the ECE setting consistently prioritizes the development of
cognitive abilities.

Comparison of Theme 3: Socio-emotional Factors

Aspects of learning and development that are social and emotional include cooperative learning,
student-teacher connections, expression encouragement, parental participation, affirmative
reinforcement, and autonomy. These are together referred to as socio-emotional elements. The
socio-emotional health and general academic achievement of young learners are significantly
influenced by these elements. Through group problem-solving and idea sharing, collaborative
learning encourages students to work together. Positive and supportive interactions between
students and instructors are fostered by the child-teacher relationship.

Encouragement of Expressions: Establishing a welcoming atmosphere where students feel free
to express themselves. Parental Involvement cultivates a cooperative alliance and involves
parents in their child's education. Positive reinforcement: positive behaviors and
accomplishments are reinforced with constructive criticism. Students' independence and self-
directed learning are encouraged by autonomy.

The first Respondent highlights the value of positive reinforcement and cooperative learning in
fostering student involvement and engagement. Respondent 2 emphasizes the value of parental
participation and the relationships between teachers and students in fostering a supportive
learning environment. Respondent 3 emphasizes the value of encouraging self-expression and
autonomy in order to support young learners' socioemotional development. In order to promote
socio-emotional well-being, Respondent 4 supports a comprehensive strategy that incorporates
cooperative learning, parent involvement, and teacher-student connections. Respondent 5
promotes the importance of socio-emotional elements in helping children develop healthy
connections, their ability to express themselves, and their independence.

Respondent 2 highlighted the significance of positive teacher-student relationships, stated, “Yes,
socio-emotional factor and family and relationship with parents and with the teachers and

community engagement. These are the factors effect on the educators, early childhood
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education.” This makes parallel with existing literature on socio-emotional factors, which
emphasizes the importance of supportive relationships in fostering emotional well-being and
academic success. The observation results support this perspective, as classrooms with positive
teacher-student relationships exhibited higher levels of emotional expression and social
interaction among students with great enthusiasm.

During the question regarding the importance of teacher in creating effective teaching and
learning environment, Respondent 3 underscored the crucial and key role of the teacher in
creating a nurturing conducive environment, stating, “Yes, it has because as a teacher, [ am able
to present knowledge in a better way, and the children are more excited to receive the knowledge
in the pedagogy that I am using.” This indicated the teacher's role in fostering a supportive
classroom climate and surrounding that enhances socio-emotional well-being among students.
The observation findings support this assertion, in most frequently, as classrooms with nurturing
and creative environments showed higher level of students’ engagement and emotional well-
being but in some observation this phase is missing.

During the observation, development of interactive communication, healthy relationships,
cooperative learning and autonomy of students in classroom. The expression was closely
relevant to responses of the respondents. It must be taken in consideration that the teachers
cultivate interaction and connections of support with their students, offers affirmative
reinforcement and promote self-expression to encourage desired behaviors during the learning.
The practices that have been observed exhibit a significant emphasis on socio-emotional
variables, underscoring their significance in fostering general well-being and academic
achievement in young people.

Comparison of Theme 4: Physical Factors

In early childhood education physical factors are that support young children’s physical
development and wellbeing such as learning environment and physical activities. These factors
are important in foundation of an atmosphere that foster not only the cognitive but the
development of fine motor skills, sensory experiences. And general physical health. On the other
hand, classroom environment refers to the setup of classroom and its arrangement including the
atmosphere, seating arrangement, learning corners and safety measures taken for the young
children. Moreover, the learning resources, and tools for example books, toys and manipulative
and age-appropriate materials are readily available and accessible for the young minds. In this
perspective fine motor skills activities that advance the cultivating the skills of coordination,
hand-eye coordination, and small muscle movements which help the children in physical growth.
Engaging Opportunities for children to learn through movement-based activities, active play,
and exploration.

For the purpose of to facilitate a variety of learning experiences, Respondent 1 underscores the
importance of a well-organized classroom, proper seating arrangements and the availability of
resources. Similarly, Respondent 2 emphasizes the value of play-based learning and practical
activities in fostering the development of fine motor skills and physical well-being. Respondent
3 emphasizes how crucial it is to establish a welcome, safe space in the classroom that promotes
inquiry and active engagement. Respondent 4 is in favors of a comprehensive strategy that
supports physical development by combining play-based learning with the development of fine
motor skills. Respondent 5 emphasizes the importance of experiential learning and hands-on
activities in fostering children's physical health and well-being.

64



STEDA Research Journal of Teacher Education and Contemporary Horizons (STEDA-TEACH). Vol O1. Issue 02

Respondent 1 describe the value of play in developing physical and emotional domain in early
years, and said that, “So, the children express their feelings through play which a language to
them. I think that interaction and play is the source of bonding among children .” this pint direct
to the latest perspective in literature about physical development of young children. The point
was further supported by the observations, that resourceful classes and trained teachers support
creating play-based learning environment. Conversely, it was noticed that lack of resources and
academic playing are the main obstacles for play based learning.

Comparison of Theme 5: Environmental Factors

Environmental factors include diversity, inclusivity, safety and security, and the general
environment of the classroom. Safety and security protocols implemented to guarantee that
children are physically and mentally healthy in the classroom. A supportive and compassionate
environment that nurtures emotional stability and a sense of belonging is known as a nurturing
environment. The physical environment and interactions are designed to provide a welcoming
and inclusive atmosphere for all families and children. Diversity & Inclusion encouraging
children, families, and communities to value and celebrate their differences in order to foster a
sense of belonging and cultural knowledge.

In Respondent 2 discussion of the value of addressing each student's unique requirements in
order to foster a positive learning environment, Respondent four stated, I think that it's the major
factor that really affects the academic of a child is catering their needs, the differentiation, the
plan, do review... You have to cater the needs, plan your activities according to child's level.”
This is consistent with the body of research on environmental influences that already exists,
which highlights the importance of differentiation in fostering student achievement. The findings
of the observations not much support this, in two schools’ students performed better and made
more progress in classrooms where instruction was customized to meet each student's needs.
Although the emphasis on differentiation and meeting individual needs in early childhood
education, observations of classroom activities revealed instances in which teachers failed to
appropriately address the needs of specific pupils. The observations further aligned the point,
supportive, and welcoming learning environment is being promoted. The teachers were very
concerned about safety majors and protective environment.

Pedagogical Factors

The plethora of research provides information on a range of pedagogical strategies used in early
childhood education (ECE), highlighting both successful and unsuccessful methods. In his
analysis of the current instructional strategy used in Pakistan's educational system, Khan (2018)
draws attention to its possible shortcomings in promoting the holistic development of children.
On the other hand, Kangas et al. (2021) support individualized teaching strategies that are in line
with the needs of young learners and highlight the value of pedagogical knowledge in ECE.
Furthermore, in order to improve pedagogical effectiveness, Hong & Han (2023) support
collaborative knowledge production and reflective teaching methods. These viewpoints
highlight the ongoing discussion about the best pedagogical strategies in early childhood
education and the significance of constant improvement in instructional techniques.

Cognitive Factors

The literature examines a range of tactics to foster young learners' capacity for critical thought
and problem-solving. Cognitive development is a crucial component of early childhood
education. Kim (2020) illustrates how crucial it is to give pre-service teachers the chance to use
online communication tools to involve children in critical thinking exercises. This is consistent
with the wider focus on inquiry-based learning and discovery in early childhood education (ECE)
settings to improve cognitive development.
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Social and Emotional Aspects

Early childhood education must take socio-emotional elements into account. Research highlights
the need of providing inclusive and supportive environments for young learners. Li (2022) argues
that in order to foster children's emotional health and sense of belonging, ECE settings should
be inclusive and diverse. Churchill & Lippman (2016) investigate how children's functioning
and socioemotional development are related, emphasizing the connection between overall
achievement and emotional well-being. Furthermore, Birinci (2024) emphasizes how in-service
training programs improve instructors' capacity to assist kids' socioemotional development.
These results highlight the significance of giving socio-emotional learning in ECE settings equal
weight with academic accomplishment.

Early childhood education is greatly impacted by physical factors, which also have an impact on
children's general well-being and development of motor skills. According to Ali et al. (2018),
play-based learning is crucial for developing young children's physical development and creating
a caring atmosphere. In ECEC settings, Jorgensen (2023) emphasizes the importance of play and
exploration in promoting holistic growth and development. Even while play-based learning is
promoted in theory, observations show differences in actual implementation, with certain classes
lacking sufficient equipment and chances for physical activity.

Environmental Factors

Early childhood education students results and children's educational experiences are greatly
influenced by the teaching and learning environment. According to Jurayeva (2023), the value
of visually appealing and well-maintained classrooms plays a vital role in encouraging young
learners to feel comfortable and creative. Tien (2022) demonstrated how important it is to design
inclusive, diversified learning settings in the school that meet each child's diverse needs.
Nonetheless, there is clear difference between theory and reality, with some classrooms lacking
the tools, resources and assistance needed to establish the best possible learning environments
for the ECE students. Likewise, Moiza and Sumbal (2022), children can learn more effectively
in schools if there are improvements made to the physical, intellectual, and human resources.
with the reference to the earlier findings identifying the importance of providing early childhood
learners with high-quality learning environments.

Regarding the aims examined in this study, further research is clearly required to improve
educators’ knowledge efficacy and long-term impacts on children's achievements. Further
research in this area may provide insightful information about the eftects on children' emotional
health, cognitive development, environmental awareness and holistic approach. To expand the
understanding and guide instructional strategies, the research suggest that by pursuing the
following research avenues for the Future for Different Early Childhood Education Stakeholders:

Future Recommendation for School Head

e Encourage the culture of ongoing professional development practices and innovation by
providing the tools and material to the ECE teachers including the novel teaching
strategies and cutting-age technologies.

e Encourage ECE teachers to work in collaborative environment as they can exchange of
idea, share best-practices and taking proper advantages form the professional
development opportunities.

e At first, promote policy efforts and financing that provide the direction for the digital
literacy and technology integration in the ECE curricula by guaranteeing all students fair
chances to access technological resources.
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e To create an inclusive learning environment that embraces diversity, incorporate a range
of viewpoints and experiences into lesson plans and classroom activities.

e Give diversity, fairness, and inclusion top priority in early childhood education programs
so that all kids may learn in inclusive, culturally sensitive settings.

Recommendation For Conducting Experimental Research

° ECE practitioners and stakeholder must work together to design research studies which
can address the current challenges and provide new directions for the researcher to conduct
experimental studies.

. For further studies mix method research can be conducted in order to get an in-depth
knowledge and it will support to grasping the factors that affecting children academic success.
o Workshops, conferences and professional development programs should be conducted to

disseminate the research finding and shared with the all stakeholders and support evidence-based
ECE policy and practices.

CONCLUSION

Pedagogical, cognitive, socio-emotional, physical, and environmental aspects in early childhood
education (ECE) have been studied and the results provide important new understandings of
effective teaching strategies and learning settings. Pedagogically, the significance of customized
instruction and reflective methods is pointed out, stressing the necessity of ongoing development
and modification in response to changing conceptions of education. Inquiry-based learning,
critical thinking exercises, and the development of problem-solving abilities are all highly valued
in the field of cognitive development because they help young learners acquire deeper
comprehension and autonomous learning. A crucial component of early childhood education
(ECE) involves creating inclusive and nurturing environments that embrace variety and foster
emotional well-being. Providing teachers with in-service training is essential to improving their
ability to meet the socio-emotional needs of their students and establish supportive learning
environments.
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